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POVZETEK

sihoterapevtsko izobrazevanje je Se vedno neraziskano podrocje v psihoterapiji. Kvalitativne
Praziskovalne metode in sestavljena (kvalitativna in kvantitativna) metoda sta primerni orodji
za raziskavo podroc¢ja usposabljanja Studentov psihoterapije. V raziskavi sem na naravnem in
reprezentativnem vzorcu slovenskih Studentov psihoterapije na SFU raziskal njihove predstave
in pricakovanja o poklicu psihoterapevta ter spremembe le-teh v Casu Studija. Pet zaporednih
generacij je bilo vkljucenih v raziskavo z odprtim tipom vprasalnika, ki je vseboval tudi osebne
podatke Studentov. Z meSano metodo raziskovanja in analizo odgovorov so bile opredeljene kva-
litativne kategorije odgovorov in v odnosu do njih preverjene razlicne raziskovalne hipoteze o
vplivu starosti, stopnje osnovne izobrazbe $tudenta in Stevila ur osebne izkusnje na kvalitativno
kategorijo odgovora. Raziskane so bile razlike med generacijami Studentov in kako Studentje
opazijo spremembe v ¢asu Studija. Podajam opozorila v zvezi z raziskavo in komentiram omeji-
tve in Sibkosti moje raziskave.

Z raziskavo je ugotovljeno, da akademski program Studija psihoterapevtskih znanosti vodi §tu-
dente od zelo prakti¢nih in splosnih mnenj o psihoterapiji v zacetku njihovega Studija do bolj
sestavljenih, avtenti¢nih in kompleksnih predstav in pri¢akovanj o psihoterapevtskem poklicu v
zadnjem letniku akademskega Studija na SFU.
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ABSTRACT

Research into psychotherapy training remains an unexplored area in psychotherapy. Quali-
tative methods and mixed methods research seem to be very useful tools for exploring the
training and study process of trainees and students of psychotherapy. In my survey I investigated
using a representative sample of Slovenian SFU students of Psychotherapy Science, their ideas
and expectations about the profession of psychotherapy and how this changed during the study
process. Five consecutive generations of students were investigated using open questionnaires,
which included the demographic data of students. With mixed- qualitative and quantitative me-
thodology analysis, I defined qualitative categories of students’ answers, and in relation to them
I checked different hypotheses about the impact of age, basic education and personal therapeutic
experience against the qualitative categories of their answers. Differences between generations
of students were examined and I explored how different generations saw their changes during
their study process. I offer some warnings about this research and I discuss the limitations and
weaknesses of my research.
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psychotherapeutic profession, psychotherapy training research, expectation, representation.

EXTENDED ABSTRACT

From the beginning and first attempts to deal scientifically with psychotherapy, the dilemmas
and discussions about the arrangement and definition of the psychotherapy training have
been very much alive. There have been burning questions about the theoretical and practical
grounds, which need to be covered during the training, about what personal characteristics
a psychotherapist should have and in what kind of environment psychotherapy should be
performed.

Expectation in this study was defined as someone’s belief of what is most likely to happen.
Someone may or may not be aware of the reality of this belief. Representation was defined as an
image or/and an idea that substitutes a real picture of someone or something. It is treated like a
picture of reality, no matter what the reality is (Longman, 2005).

The study was focused on these questions (among others):
What is the relation between the training process of students and their expectations and
representations about psychotherapeutic profession?
What kind of expectations and representations do students have about psychotherapy?
Whatis happening during their training process with their expectations and representations?
What are the factors that influence their representations and expectations - age, basic
education, therapeutic experience, study program?

The object of this research is psychotherapy training and personal development of trainees.
According to Gelo, Braakman and Benetka (2008) “psychotherapy science is the enterprise of
organizing, teaching and spreading the knowledge of psychotherapy”.
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Scientific debates and studies of therapists’ development have been a field of interest for various
scientists from the 1950°s on and have been a subject of some interesting research studies, for
example about the relation between age and competence of the psychotherapist. Already Mowrer
had asked himself how to be a competent psychotherapist though young (Mowrer, 1951).
Barrington in 1958 found out that trained and experienced students of psychotherapy would
become less “academic” or “intellectualized” in their responses about psychotherapy.

Later it was shown that total number of psychotherapy supervisors and total hours of
psychotherapy supervision were the best predictors of trainees’ ratings of their current level of
psychotherapeutic competence.

One of the most important modern psychotherapy training researchers in the field of the
development of psychotherapists is David E. Orlinsky who published a paper on collaborative
international study of the development of psychotherapists (Orlinsky et al., 1999).

There are practically no researches in the field of psychotherapy or psychotherapy training in
Slovenia. In comparison to several European countries we are underdeveloped country also
regarding the regulation, legalization and academization of psychotherapy as an autonomous
profession. A group of professionals gathered around Slovenian Umbrella Association for
Psychotherapy agreed to follow the Austrian example of SFU and its bachelor and master
program of psychotherapy science. The pilot project started in 2006 when the first generation of
students was enrolled.

Research of the study of the psychotherapy science program at SFU was performed by Fiegl from
the beginning of the study program. On the basis of first questionnaires and interviews, Fiegl
(2010) describes the “stages of development of students”. Other segments of her exploration were
younger versus older students, the maturity of students. She found that with more experience in
the study, the self-doubt rises; the (ideal) image of psychotherapy is more realistic in higher
semesters; after more time of study, one gets to know the limits, at the beginning one feels
omnipotent; the more one is familiar with him/herself, the more doubts rise; with time students
are more capable of emotional touch etc.

Methodology and the research process

On the basis of Fiegl’s (SFU) questionnaire and some segments of Orlinsky’s questionnaire
DPCCQ I created my own questionnaire for the purpose of my research. The group of
investigation were SFU English program Slovenian students at SFU Vienna.

Questionnaire

The demographic part included information on gender, age and level of education of the students,
as well as the number of hours of their own therapeutic experience in teaching therapy. From
the third year on the students also answered questions about their chosen modality, hours of
supervised psychotherapeutic practice and their inspiration for the study.
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The first part of open questions was about their representations about the psychotherapy
profession and the changes of those since the beginning of their study. They were also asked
about the personal characteristics a psychotherapist should have and which are more or less
important. They had to assess their own personal characteristics and decide how to develop
them in the future. The second part was about their expectations about the profession and how
they have changed since the beginning of the study. At the end they had to answer what they
thought was the aim of psychotherapy and whether they feel competent enough to start practising
psychotherapy at this point of their studies.

Research sample

All five generations which were and most of them still are in the study process of the curriculum
of SFU Vienna in Slovenia were involved in the research. Those generations were named by
the semester in which the generation (the student) was enrolled on the day of the research.
Altogether, 102 students out of 149 enrolled in the study program at that moment, took part in
the research. That presents 68,2 % of the population which is a representative sample for my
research.

Method

It is aresearch where “mixed method approach” (Gelo, Braakman and Benetka, 2008), qualitative
(Mayring, 2000) and quantitative analyses were used. Qualitative analysis includes inductive
category development and deductive category application. Descriptive quantitative statistics
includes a cross sectional design, with three main demographic variables and with descriptive
relational statistics, exploring and testing the hypotheses. Some of the hypotheses were defined
in advance, but most of them came out of the first step of analysis (qualitative analysis).

Steps of qualitative analysis followed like this: the questionnaires were transcribed and typed
in the computer. Then all the materials in the electronic version were compared again with the
hard copies. This step included three students who presented a “third party” opinion. Then
followed the observation of the similarities and the differences in the data. This procedure
in many qualitative analyses is called constant comparison. On the basis of answers, 5 + 3
categories to the main questions emerged. The next step of qualitative data analysis was putting
the answers deductively in the categories described above. Credibility, validity and reliability of
the analysis were checked. Validity was ensured by taking a standardized and valid questionnaire
(by Orlinsky) as the basis and checking different possibilities (methods) for the research. I chose
the standardized mixed method approach. Feedback from the students showed me that I chose a
good questionnaire and a good study; the validity of categories was checked in discussion with
other experts who revised the categories and labels of categories.

Results

Inductive categorization of the answers in the research
During the research the following categories of answers occurred:
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* 1-CP “Clinical Work & Practice” includes all the answers about expectations and/or
representations, personal characteristics as well as the aim of psychotherapy connected
with clinical work and practice of psychotherapy;

* 2-TK “Theoretical Knowledge” includes all the answers connected to theoretical and
scientific area of psychotherapy;

* 3-GC “Personal Characteristics & Life Experience” includes all the answers about
general characteristic and information about the profession;

* 4-COM “Combination of Different Categories” includes the answers with a combination
of all categories and presents the most complex category;

* 5-SC “Social Context of Profession” includes answers in which the profession is
connected to the social context of psychotherapy and the legalization of the profession.

Answers about changes during the study process were categorized into 3 categories:

* “YES+” meaning positive changes during the time of study,

* “YES-“ meaning negative changes during the time of study and

* “NO” meaning there were no changes during the time of study, as the consequence of
the study.

Quantitative analysis

Quantitative analysis gave answers for questions about representations and expectations
about psychotherapeutic profession, about changes in the study process, the characteristics of
psychotherapist and for questions about the aim of psychotherapy.

Age

Hypothesis: The age of students has no direct impact on the qualitative category of answers
about representations and expectations about psychotherapeutic profession. Younger students do
not answer qualitatively different and less complex than their older colleagues.

The processing of statistical data defined groups of students up to 19 years old, 20-29 years old,
30-39 years old, 40-49 years old and older than 50. Approximately one third of the students
ranged in the 20-29 years old age group and the biggest share, 41 %, ranged in the group 30-
39 years old. The smallest group were students under 19 years old, only 4 %, one fifth of the
students in the group 40-49 years old and less than one tenth of the students in the group over 50
years old. All generations of students were mostly older than 30 years, which is a lot higher than
the average age of students in ‘regular’ university study programs.

Approximately one fifth of all answers were about representations about psychotherapy
profession and were put in the category 1-CP, no answers were put in category 2-TK, almost two
fifths in the general category 3-GC, a little less than one third were put in the category 4-COM
and less than one fifth of all answers in the category 5-SC.

In the age group from 20-29 years old, the answers were categorized as follows: one fifth in
1-CP, 23 % in 3-GC, one third in 4-COM and 13 % in 5-SC. In the group of students from 30-
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39 years answers were categorized as follows: one fourth in 5-SC, one fifth in 4-COM, 36 % in
3-GC and 13 % in 1-CP. In the age group from 40-49 years old, answers were as follows: one
tenth in 1-CP, one third in 3-GC, a little more than half in 4-COM and 6 % in 5-SC.

A more detailed analysis showed that age group cannot be defined as a factor influencing the
category of answers. Answers were different according to the age group, but they were not
proportionally related to age but were arranged differently in every age group. Similar results
were also found to the question about expectations about the psychotherapy profession.

Therefore the hypothesis that age does not have a direct influence on expectations and
representations about psychotherapy profession and that younger students do not answer
qualitatively different and less complex than older students was confirmed.

Education

Hypothesis: Students who completed middle school or gymnasium before they enrolled in the
psychotherapy study (lower basic education), do not give different qualitative answers about
representations and expectations about psychotherapeutic profession than their colleagues with
higher basic education (students with university degree or higher).

We had two groups of students: more than 2/5 of students who enrolled after completing middle
school or gymnasium (43 students) and 40 % of students who had already completed university
education. There were also 5 % of students who had an even higher level of education and
one tenth of students who did not answer the question about education. The shares of answers
were almost the same in questions about representations as in questions about expectations. The
shares were as follows: of all answers in category 3-GC 39 % of students with middle school
as well as university education put their answers in this category. Out of all answers, more
than one half were from students with middle school or gymnasium and two fifths of students
with university education in category 1-CP. In category 4-COM the answers were compiled
of one half of students with university education and one third of students with middle school
education. In category 5-SC there were one half of students with completed middle school and a
little less than one third of students with university education. The share of people with education
higher than university was lower in the most complex category 4-COM, which means that the
complexity of answers is not related to the level of education.

After completing the qualitative analysis within each generation it was shown that the level of
education does not influence the complexity of answers. There was some deviation within the
generation groups, however a direct influence of education on the complexity of answers cannot
be proved.

Number of hours of personal therapeutic experience

Hypothesis: Students with more hours of personal therapeutic experience have a more complex
and more mature overview about representations and expectations about psychotherapeutic
profession than students with fewer hours of personal therapeutic experience, which could be
recognized out of qualitative categories of answers about representations and expectations.
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The interesting part of this analysis was that we had three almost equal groups. First was a group
of students with almost no therapeutic experience - less than 20 hours, which meant they only
started the process. This group represented one third of the students (33 people). Second

was the group of students with more than 20 and less than 100 hours of therapy. This group
consisted of 39 students or 38 % of all people. The third group were students with more than
100 hours of therapeutic experience. This group also represented approximately one third of all
subjects.

The shares of answers were again similar in categories about representations and about
expectations. It could be seen from the results that the shares of answers in the most complex
category 4-COM rose with the number of hours of psychotherapy, e.g. only 21 % of students
with less than 20 hours of therapeutic experience answered in category 4-COM, while more
than one half of students with more than 100 hours of therapeutic experience answered in this
category. Similar was the case with the answers in the most general category 3-GC: 45 % of
students with less than 20 hours of therapeutic experience answered in category 3-GC, while
only 19 % of students with more than 100 hours answered in this category.

Changes in expectations and representations during the time of the study

Approximately two thirds of students from generations B3 to M3 answered that they had noticed
positive changes in their representations about the psychotherapeutic profession during the time
of the study- category YES+. 3 % of students see their changes in representations as negative-
category YES-. A little less than one third of all students saw no changes during the time of their
study- category NO.

In the questions about expectations about the psychotherapy profession the share of students
with positive changes- category YES+ was a little lower, approximately one half of students
answered in this category. 42 % of students saw no changes of expectations- category NO. 8 %
of students saw negative changes- category YES-.

Most answers about positive changes during the time of the study (YES+) were seen in generation
M3, meaning that students who had studied the longest saw the most positive changes about their
expectations as well as representations about the psychotherapeutic profession.

What is happening with expectations and representations about psychotherapeutic profession
during the time of the study?

In the analysis of answers about representations about psychotherapeutic profession we saw
that the share of answers in the most complex category 4-COM was rising from lower to higher
generation, while the share of answers in the most general category 3-GC was falling from lower
to higher generation of students. In the first two generations, Bl and B3, there were more than
one half of all answers about representations in category 3-GC and only one tenth of all answers
in category 4-COM. In the final M3 generation the share of answers in 4-COM was already 75
%. Answers in other categories were not surprising: at the beginning of the study many students
saw the profession as clinical practice (1-CP), while later the profession was seen in a wider
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social context (5-SC).

The analysis of answers about expectations about psychotherapeutic profession gave similar
results. There was only one slighter ‘anomaly’ in answers in category 4-COM by generation B3.
The share of answers in this category was lower in generation B3 than in B1 which could also be
seen in questions about representations. The share of answers in category 3-GC fell from almost
75 % in generation B1 to only 15 % in generation M3. In generation M3 almost two thirds of all
answers could be put in category 4-COM, while only 15 % of answers from generation B1 can
be put in 4-COM. In categories 1-CP and 5-SC the answers were arranged equally. In generation
B5 we could see that the students were starting to see the profession in a wider social context.

Discussion
Specificity of Slovenian sample

The whole sample of my research is atypical compared to other university study programs,
but naturalistic and realistic for the SFU Slovenian students in the international psychotherapy
science study program. The first and second generation (M3 and M1 in my research) contain all
previous generations that could not realize their wish of studying psychotherapy or they simply
could not enrol in any kind of psychotherapy program study before. The demographic part of
the research also showed that psychotherapy seems to have become a profession where women
find more interest than men (2/3 of the students are women), not only in the international field,
but in Slovenia, too. It seems that students with lower level of basic education see no internal or
external reason for being less prepared to start studying psychotherapy.

The academic concept of psychotherapy study process

My research supported the thesis that the age and basic education of the students who are enrolled
in psychotherapy academic study program are not of as much importance as one would expect.
However, it is true that age and basic education of the students enrolled are higher than in other
comparable university programs.

The results also proved that personal psychotherapeutic experience is an important and relevant
factor in the developmental process of psychotherapists. The number of hours of personal
therapeutic experience influences the changes in their expectations and representations about
psychotherapy profession. It is also the program of psychotherapy study, which has an influence
on the student’s expectations and representations about psychotherapeutic profession and not
the age or basic education of the student. One who enters the study program of psychotherapy is
aware of the fact that the profession should be supported with personal therapeutic experience
and the students in my research sample showed that with the “act” of entering their personal
therapeutic process.

What is happening during the psychotherapy training process?

We showed with the qualitative method of research, that the students’ representations and
expectations about psychotherapeutic profession go into five main directions:
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Category 1-CP (Clinical work & Practice),

Category 2-TK (Theoretical knowledge),

Category 3-GC (General characteristics & Experience),
Category 4-COM (Combination of different categories) or
Category 5-SC (Social context of profession).

These categories show us the level of the students’ awareness about the profession and the
perceptions they have about psychotherapy.

In most cases students, by themselves, are aware of positive changes about expectations and
representations about psychotherapy profession, which occur during the time of their study.
The more one studies, the more positive changes of representations and expectations about
psychotherapeutic profession one feels.

Development of maturity in different generations

During the process of study, the students become more aware of different fields of psychotherapy
and of psychotherapeutic profession. From “layman” (Freud, 1926) at the beginning of their
study process, the student develops into a more “professional” psychotherapist over the period
of university study program of psychotherapy.

The university study process (www.sfu.at) obviously helps students recognize the importance
of the independent profession of psychotherapist and the importance of scientific research
in psychotherapy- students in my research reported about changes in expectations and
representations about their profession, which go in the direction of development and research
and are more and more complex.

The results of the study have shown that the academic SFU program brought to the students
constancy in the most mature and combined category of answers. This 5-year program gave
them a complex, broader and more mature picture of psychotherapeutic profession and of the
characteristics that a psychotherapist should develop.

On the basis of my research and comparing with the research done at SFU Vienna (Fiegl, 2010),
I can determine the next stages of development of the students during the study process: the stage
of “Pre-conceptions about psychotherapy and the psychotherapy profession” is followed by the
“Deconstruction of pre-conceptions”, after which comes “The period of confusion and searching”.
It is followed by the “Construction of new conceptions” and “Developing conceptions about
psychotherapy and about psychotherapeutic profession”. The last phase is “Psychotherapist’s
post-graduate professional development”, which occurs after study.

Warnings, limitations and weaknesses of the investigation

As I have already mentioned, all the research answers are limited to a group of students in the
Slovenian SFU study program. The research does not include any type of comparisons with
other psychotherapy study programs (institutes, studies after completing the study at Faculty
of Medicine or the study of psychology), which is why the results cannot and should not be
generalized to the whole field of psychotherapy training or practice. It should also be stressed
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that my sample of psychotherapy students has, up to now, been completely unknown. Also
the hypotheses about age, basic education and the number of hours of personal therapeutic
experience cannot be generalized. A comparative, parallel research would be required in order
to make such comparisons.

It is also imperative to be aware of the limitations of the research when interpreting the answers
and to limit oneself solely on the expectations and representations of the students about
psychotherapy profession. One should clearly separate the complexity of the students’ answers
from their maturity and qualifications for the profession. Also the demographic data need to be
seen in relation to representations and expectations and again be aware of the limitations of the
group. Which is why, on the basis of this research, we cannot say that the students with higher
level of basic education before the study are more qualified for the profession of psychotherapists
than student with lower level of basic education before the study or vice versa.

It should also be stressed that, for example, no change in expectations and/or representations
does not say anything about the qualifications of the students - the sole positive change in
expectations and/or representation in my study does mean a better development of the student or
a more complex way of thinking.

And to sum up, I should also point out, that the research shows the differences between generations
- it is not a longitudinal study - which is why we cannot clearly state that changes happen also
within one generation. Even though we did ask a specific question about changes in one generation,
it was again only focused on expectations and representations about psychotherapy profession,
and therefore cannot be used to judge about the students’ development or qualifications.

I should also mention that at this moment my research is one of few studies in Slovenia on
this field, but definitely the only systematic research of the academic study program of
psychotherapy. Regarding the relation of answers concerning the psychotherapy profession
by students of psychotherapy study program and the influence of age, level of education and
personal therapeutic experience on the psychotherapy profession, I have not found any such
research even in the international field.

Conclusion

In the future, each of my investigated fields can be explored in depth. The defined qualitative
categories could be explored in greater detail as well as the quantitative statistical processing of
the data and results already found in my research (see Okorn, 2013).

In further research, higher generations of study should be involved in order to carry out a “follow
up” longitudinal research, to see the development of one generation during the period of their

study, even after the concluded “formal” part of their education.

The terms of consistency (see my discoveries about it), maturity and competency of
psychotherapists in training need more investigation in the future.

Different phases in psychotherapy training or study process could be explored in depth.

Different fields of psychotherapy (according to my qualitative categories) can be examined in
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the future: Clinical work and practice, Theoretical and scientific field, Personal characteristics,
Social context of our work and Combination of different fields.

So in conclusion I could say that the scientific part and the theoretical field of psychotherapy in
Slovenia is still extremely poor and therefore should be part of different studies for exploring the
psychotherapy training process and psychotherapists.

Uvod

Od samih zacetkov in poskusov znanstvenega ukvarjanja s psihoterapijo so zelo ziva in ne
dokoncno resena vprasanja in razprave na temo opredelitve in ureditve ustreznih oblik Studija za
usposabljanje psihoterapevta. Zelo zgoce so polemike o tem, kakSen naj bo nacin Solanja, katere
teoreti¢ne in prakti¢ne osnove zahteva poklic, kaksne osebnostne lastnosti zahteva delo psihote-
rapevta in v kaksnem okolju naj se izvaja ta poklic. Tudi laicne in strokovne predstave o poklicu
psihoterapevta so izjemno razli¢ne. O »lai¢nih« terapevtih in zdravnikih terapevtih je pisal ze
»ustanovitelj« znanstvene metode zdravljenja dusevnih tezav S. Freud (1926).

Za uvod v predstavitev raziskave opredelimo pojma »pri¢akovanje« in »predstavac, ki sta
osnovna pojma in izhodi$¢i za raziskavo. Pricakovanje pomeni prepri¢anje nekoga o tem, kaj se
bo najverjetneje zgodilo; oseba se ali se ne zaveda resni¢nosti tega prepri¢anja. Predstava pa je
slika in/ali ideja, ki nadomesti resni¢no sliko nekoga ali necesa. Obravnavana je kot slika resnic-
nosti ne glede na to, kaj je resnicno (Longman, 2005).

Osnovna ideja moje raziskave jemlje kot izhodisc¢e pomen zgornjih pojmov, hkrati pa zeli od-
govoriti na ve¢ vprasanj, od katerih bodo v tem ¢lanku predstavljena le nekatera: kaksSen je odnos
— povezava med procesom Studija za usposabljanje psihoterapevtov (Studentov psihoterapije na
SFU fakulteti) in njihovimi pri¢akovanji in predstavami o psihoterapevtskem poklicu? Kaksna
pri¢akovanja in predstave imajo slovenski Studenti SFU o psihoterapiji? Kaj se med procesom
Studija na SFU (med usposabljanjem za psihoterapevtski poklic) dogaja z njihovimi pri¢akovanji
in predstavami? Kateri dejavniki med Studijem vplivajo na njihova pri¢akovanja in predstave in
kako na predstave in pri¢akovanja vplivajo starost, stopnja osnovne izobrazbe, izkusnje z lastno
terapijo ter Studijski program?

Opredelimo predmet, ki ga zajema raziskava. Ena od sodobnih opredelitev psihoterapije je
naslednja: psihoterapija je veda, znanost, ki zdruzuje organizacijo, poucevanje in Sirjenje znanja
o psihoterapiji (Gelo, Braakman, Benetka, 2008). Predmet moje raziskave je del psihoterapije,
ki je povezan s procesom psihoterapevtskega izobrazevanja in izida. Ozje podrocje raziskave
zajema podrocje usposabljanja in proces predajanja znanja o psihoterapiji in o psihoterapevtu.
To zajema tako terapevtovo osebnost kot tudi njegov osebni in profesionalni razvoj.

Znanstvene razprave in Studije razvoja terapevtov od 50. let prejSnjega stoletja dalje so zani-
male znanstvenike z razlicnih podrocij in bile predmet nekaterih zanimivih raziskav. Dve izmed
osebnih znacilnosti, povezanih z moznostjo in sposobnostjo delovanja v psihoterapevtskem po-
klicu, sta bili starost in usposobljenost terapevta. O tem, kako biti sposoben psihoterapevt kljub
mladosti, se sprasuje ze Mowrer (1951), ki ugotavlja, da je mladost eden od dejavnikov, ki vzbu-
jatemeljni pomislek za usposobljenost in izkusSenost terapevta. Usposobljeni in izkuseni Studenti
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psihoterapije postanejo manj »akademski« ali »razumski« pri svojih odgovorih na vprasanja o
psihoterapiji, ugotavlja Mowrer 1. 1951, kar je gotovo zanimivost. Barrington (1958) v svoji
raziskavi ugotovi, da se lahko spremembe ravni usposobljenosti terapevta pokazejo kratkem
¢asovnem obdobju, pri ¢emer je potrebno upostevati, da to porocajo sami terapevti, ki izhajajo
iz svoje subjektivne izkusnje.

Pozneje se v zvezi s pomembnimi dejavniki za usposabljanje za psihoterapevta ugotavlja,
kako pomembne so osebne izkusnje terapevta, to je lastna psihoterapija in delo terapevta v tre-
ningu pod supervizijo. Bradley in Olson (1980) sta dokazala, da sta najboljsa pokazatelja ocene
praktikantov o njihovem lastnem obcutku psihoterapevtske pripravljenosti prav skupno stevilo
njihovih ur v superviziji in Stevilo razli¢nih supervizorjev. Hkrati govorita o pomembnosti Ste-
vila ur lastne izkusnje, ki so jih praktikanti opravili v procesu psihoterapevtskega izobrazevanja
(Bradley in Olson, 1980).

Eden najpomembnejsih sodobnih raziskovalcev psihoterapevtskega usposabljanja in razvoja
psihoterapevtov je David E. Orlinsky, ki je s sodelavci leta 1999 objavil ¢lanek o mednarodni
raziskavi razvoja psihoterapevtov (Orlinsky in drugi, 1999). Njegov vprasalnik DPCCQ za ugo-
tavljanje usposobljenosti in razvoja psihoterapevta zajema osem vpraSanj odprtega tipa ter 370
standardiziranih vprasanj strukturiranega intervjuja s skalo (lestvico), ki omogocajo standardi-
zacijo odgovorov. Na osnovi raziskav in vprasalnika ugotavlja restrospektivni razvoj poklica in
nam z uporabo tega vprasalnika lahko poda tudi prese¢ne in vzdolzne ocene razvoja (Orlinsky
in drugi, 1999, 2005). Orlinsky in Rennestad sta na osnovi tega vprasalnika in raziskave pozneje
izdelala tudi model profesionalnega razvoja psihoterapevtov (2005).

Raziskav o psihoterapiji in usposabljanju psihoterapevtov v Sloveniji ni, zato smo na tem
podro¢ju manj razvita drzava. Podobno je z vidika zakonodaje in legalizacije poklica in z vidika
univerzitetnih programov Studija psihoterapije, o cemer govori tudi Mozina (2008). V Sloveniji
se je v letu 2005 zacel program sledenja avstrijskemu zgledu (SFU) in programu univerzitetnega
Studija psihoterapije na dveh stopnjah. Projekt se je zacel leta 2006, ko je bila v program vpisana
prva generacija Studentov. Takrat Studij v Sloveniji Se ni bil uradno akreditiran, to se je zgodilo
leta 2013, letos pa se je program prvi¢ uradno zacel izvajati tudi v Sloveniji.

Na SFU na Dunaju je Ze od zacetkov vpeljave akademskega programa Studija psihoterapev-
tske znanosti pod vodstvom dr. Fieglove potekala raziskava studija psihoterapije (Fiegl, 2010).
Na podlagi vprasalnikov in intervjujev Fiegl (2010) opiSe razli¢ne stopnje razvoja Studentov:
1. stopnja je »vsrkavanje znanja« (angl. sucking like spounges), sledi ji faza »zmanjSevanja
idealnih predstav o psihoterapiji«, nato »stopnja pubertete« in nazadnje faza, ko »Studenti razvi-
jejo oz. odkrijejo lastne sposobnosti«, ki jim omogocijo obCutek varnosti pri psihoterapevtskem
delu. Drugi vidiki raziskave so zajeli Se vprasanje odnosa med mlajSimi Studenti in starejSimi ter
podrocje »zrelosti« Studentov. Fieglova opaza nekatere naslednje pojave: ve¢ kot imajo Studenti
izkusenj med Studijem, bolj rastejo njihovi dvomi o samih sebi; (idealna) podoba o psihoterapiji
postane v vi§jih letnikih bolj realisti¢na; po daljsem casu Studija spoznajo svoje meje, na zacetku
se pocutijo vsemogoéne; bolj kot Studenti poznajo sami sebe, ve¢ dvomov in sprememb o dozi-
vljanju poklica psihoterapevta se poraja; s¢asoma postanejo Studenti bolj sposobni Custvenega
vpletanja v proces.
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Metodologija in potek raziskave Studija SFU med slovenskimi Studenti

Na osnovi zgornjih ugotovitev in ob uporabi vzorénega vprasalnika SFU, ki ga je razvila dr.
Fieglova, ter ob upostevanju delov, sklopov in vprasanj vprasalnika DPCCQ (Orlinsky, 1999)
sem za namen moje raziskave razvil svoj lastni vprasalnik. Skupina, ki je sodelovala v raziskavi,
so bili slovenski Studenti angleskega programa akademskega Studija psihoterapevtske znanosti
na SFU Dunaj. Raziskava je opravljena v ¢asu, ko SFU Se ni akreditirala Studija v Sloveniji.

Vprasalnik

Demografski del zajema podatke o spolu Studenta, starosti Studenta, stopnji dokoncane
osnovne izobrazbe, Stevilu ur lastne psihoterapije Studenta v vlogi klienta. Od tretjega letnika
dalje so Studenti odgovarjali tudi na vprasanja o izbrani terapevtski smeri in o Stevilu opravljenih
ur osebne terapevtske prakse (pod supervizijo). Sledijo Se podatki o tem, kje so dobili motivacijo
za Studij.

Vprasanja polodprtega tipa so bila sledeca: Studente smo vprasali, kaksne predstave imajo o
poklicu psihoterapevta in ali bi te predstave lahko primerjali s tistimi, ki so jih imeli ob zacetku
Studija, ali opazijo kaks$ne spremembe. Zanimalo nas je, kakSne so te spremembe (za generacije
B3 do M3). Sprasevali smo jih o tem, katere osebnostne znacilnosti bi po njihovem mnenju
moral imeti psihoterapevt in katere od teh znacilnosti so po njihovem mnenju bolj in katere
manj pomembne za opravljanje poklica. Zanimalo nas je Se, kako trenutno ocenjujejo svoje
osebnostne znacilnosti, za katere mislijo, da so pomembne, in kako bi jih lahko v prihodnje Se
razvijali. Za tem je sledil sklop vprasanj o pricakovanjih — kaks$na so pri¢akovanja Studentov
glede psihoterapevtskega poklica. Primerjali so svoja trenutna pricakovanja s tistimi, ki so jih
imeli ob zacetku Studija, zapisali, ali opazijo kaksne spremembe in katere to so (za generacije B3
do M3). Glede na odgovore smo Studente na koncu vprasali, kaksSen je po njihovem mnenju cilj
psihoterapije in ali se jim zdi, da so v ¢asu raziskave na stopnji, na kateri so v studiju ze dovolj
usposobljeni za opravljanje psihoterapevtskega poklica (samo za generaciji M1 in M3). V tem
¢lanku so predstavljeni rezultati dela zgornjih vprasanj.

Vzorec raziskave

V raziskavo je bilo vkljuc¢enih pet zaporedno vpisanih generacij slovenskih studentov SFU
programa psihoterapevtske znanosti in propedevtike od leta 2006 dalje. Generacije smo ozna-
¢ili s semestrom, v katerega so bili vpisani na dan raziskave. Generacija Bl pomeni generacijo
Studentov v prvem semestru Studija na diplomski stopnji, sledita ji Se dve generaciji Studentov
v diplomskem S$tudiju B3 in BS. Sledi generacija prvega letnika magistrskega programa — M1
in Se najstarejSa vpisana generacija, vkljucena v raziskavo z oznako M3 — magistrska stopnja
Studija, tretji semester. V raziskavo smo zajeli naslednje Stevilo Studentov po generacijah: B1,
leto vpisa v Studij je 2010, od skupaj 45 Studentov je bilo v anketo vkljucenih 38 Studentov ali
84,4 %; generacija B3 z letom vpisa 2009, od 42 oseb smo prejeli 21 vprasalnikov ali 50 %.
Pri B5 generaciji smo prejeli 68,4 % ali 13 vprasalnikov od skupaj 19, medtem ko smo pri prvi
generaciji v magistrskem programu (M1) dobili odgovore 10 oseb od 13 ali 76,9 %. V najstarejsi
generaciji Studentov, vpisanih leta 2006, M3, smo dobili odgovore 20 od 30 oseb ali 66,7 % vseh
vpisanih. Skupno smo v raziskavo zajeli 102 Studenta od vpisanih 149 ali 68,5 %, kar predstavlja
reprezentativen vzorec za populacijo, ki smo jo zajeli v raziskavo.
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Vzorec tako zajema 5 generacij s 102 Studenti. Pri vsakem Studentu smo opazovali tri glavne
osebne znacilnosti iz demografskega dela analize (starost, stopnjo izobrazbo in $tevilo ur osebne
izkusnje Studenta v psihoterapiji). Tako sem dobil za Stiri glavna vprasanja, ki sem jih vkljucil v
raziskavo, skupaj 408 odgovorov v petih glavnih kategorijah. Dodatni dve vprasanji o spremem-
bah predstav in pricakovanj v ¢asu Studija pa sta mi skupaj dali Se 148 odgovorov Studentov v
treh kategorijah. Skupna baza je tako velika 1080 odgovorov in 918 odgovorov o demografskih
podatkih skupno 102 slovenskih studentov SFU, ki so bili vkljuceni v raziskavo.

Metoda

Gre za raziskavo, kjer smo uporabili kombinirano metodo (Gelo, Braakman, Benetka, 2008)
kvalitativne (Mayring, 2000) in kvantitativne analize. Kvalitativna analiza zajema induktiven
razvoj kategorij odgovorov in deduktivno umestitev odgovora v kategorijo, kar bo podrobneje
opisano v nadaljevanju. Opisna kvantitativna statistika pa zajema prese¢no generacijsko sta-
tisticno obdelavo spremenljivk s tremi glavnimi demografskimi spremenljivkami in z opisno
relacijsko statistiko za preverjanje posameznih hipotez. Nekatere hipoteze so bile opredeljene
vnaprej, vecina pa jih je nastala med in po prvem koraku analize (po kvalitativni analizi).

Prvi korak zbiranja podatkov je bila izdelava kon¢ne oblike vprasalnika, kjer vsak Student
svoj odobreni vprasalnik ro¢no izpolni. Odlocili smo se, da bo raziskava opravljena v vsaki
generaciji (B1 do M3) ob zacetku predavanj. Zbiranje podatkov sem pri vsaki generaciji opravil
sam. Zadnji korak te faze pa pomeni, da sem zbral vprasalnike iz vseh generacij in jih razvrstil po
letnikih od B1 do M3. Temu so sledili koraki kvalitativne analize s prenosom vprasalnikov v ele-
ktronsko obliko in primerjavo z izvirniki. V ta korak so bili vkljuceni sodelavci, ki predstavljajo
mnenje »tretje osebe« o podatkih in obsegu dela. Sledi opazovanje in preucevanje podobnosti in
razlik pri rezultatih. Pri mnogih kvalitativnih analizah temu procesu pravimo stalna primerjava
(Elliot, R., Fischer T. C., Rennie D. L. (1999)). Na osnovi odgovorov so bile induktivno defini-
rane kategorije. Pojavilo se je pet glavnih kategorij pri vprasanjih o pricakovanjih in predstavah
o poklicu psihoterapevta in tri kategorije pri vprasanju o spremembah. Tako so bile dolocene
glavne kategorije (induktivni del analize). Temu je sledil naslednji korak kvalitativne analize,
ki pomeni deduktivno umescanje odgovorov v zgoraj omenjene kategorije. Za tem preidemo na
kvantitativno analizo s statisticno analizo in obdelavo podatkov. Kriterij veljavnosti je v moji
raziskavi odvisen od ustreznih in primernih vprasanj in od pravilno zastavljenih vprasanj za
pridobitev bistvenih podatkov v raziskavi. Veljavnost je bila zagotovljena z uporabo ustreznih
vprasanj — za osnovo sem vzel standardizirana, veljavna in preverjena vprasalnika (Fiegl, 2010,
in Orlinsky, 1999) in preveril razli¢ne moznosti (metode) za svojo raziskavo. Vprasalnik, ki sem
ga sam razvil, je bil najprej testno uporabljen na manjSem vzorcu. Izbral sem tudi standardiziran
pristop meSanih metod. Hkrati so odzivi Studentov — vzorca raziskave — pokazali, da sem izbral
dobro raziskavo in dobra vprasanja. Veljavnost kategorij je bila preverjena tudi med razpravo z
drugimi strokovnjaki, ki so pregledali kategorije in njihove oznake. Pri verodostojnosti raziska-
ve pa je treba navesti Se razlog za uporabo opisne statisticne analize in vprasalnika za kvalitativ-
no raziskavo, ki je ta, da cilj raziskave ni bilo primarno zbiranje in analiza kvantitativnih rezulta-
tov, ampak v osnovi kvalitativna raziskava in analiza s slede¢im korakom kvantitativne analize.
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Rezultati
Induktivna kategorizacija odgovorov v raziskavi

V raziskavi so induktivno nastale naslednje kategorije odgovorov na postavljena vpraSanja:
s kodo kategorije »1-CP«, ki pomeni kategorijo »klini¢no delo in praksa psihoterapije«, so bili
opredeljeni vsi odgovori v zvezi s pricakovanji in/ali predstavami o psihoterapevtskem poklicu
ter osebnostne znacilnosti, ki bi jih moral imeti psihoterapevt, kot tudi cilj psihoterapije, ki je
povezan s klini¢nim delom in prakso psihoterapije. Studenti odgovarjajo na vprasanja v zvezi
s psihoterapevtskim poklicem kot poklicem, ki se opravlja v klinicnem okolju, in v odgovorih
navajajo terapevtski odnos med klientom (pacientom) in psihoterapevtom v zasebnem ali insti-
tucionaliziranem zdravstvenem okolju. Z »2-TK« — »teoreti¢no znanje« so bili opredeljeni vsi
odgovori studentov, ki so zajemali ali bili povezani s teoreti¢nim in znanstvenim podro¢jem
psihoterapije. S kodo »3-GC« smo opredelili »splosne znacilnosti in informacije« o psihotera-
pevtskem poklicu, ki pomenijo predstavo oz. pricakovanja Studenta, ki gleda na psihoterapevtski
poklic zelo splosno kot na razmerja med ljudmi in skozi odgovore poudarja to, da ima posame-
znik — bodoc¢i psihoterapevt, dolocene zelo splosne osebnostne lastnosti, ki so z vidika Studenta
pomembne za opravljanje tega poklica. 1z besedila je jasno, da Student govori zelo posploseno.
Odgovor je manj kompleksen z vidika Studentovega pogleda na podrocja psihoterapije. V ka-
tegorijo »4-COMy, ki pomeni »kombinacijo vseh ostalih kategorij odgovorov«, so umesceni
najbolj kompleksni odgovori, ki vsebujejo kombinacijo dveh ali ve¢ podrocij psihoterapije, torej
odgovorov, ki vsebujejo in zajemajo tekst, ki pripada ve¢ kategorijam ali vsem ostalim katego-
rijam — 1-GC, 2-TK, 3-GC in 5-SC. Zadnja kategorija, »5-SC«, socialni kontekst poklica, pa
vsebuje odgovore, kjer je psihoterapevtski poklic povezan s socialnim kontekstom psihoterapije
in z legalizacijo poklica. Iz besedila je razvidno, da Student govori o poklicu oziroma disciplini,
ki je potrebna v Sirsem socialnem kontekstu, in o nujnosti uveljavitve in vzpostavitve poklica,
ki bi postal druzbeno prepoznaven ter bi bil uradno del druzbenega in zdravstvenega sistema.

Pri odgovorih o spremembah v ¢asu Studija smo opredelili tri kategorije, in sicer »DA +«,
ki pomeni, da nastajajo pomembne spremembe v Casu Studijskega procesa glede predstav ali
pri¢akovanj o psihoterapevtskem poklicu in te spremembe $tudent vidi kot dobre. Student vidi
samega sebe zaradi procesa Studija kot bolj razvitega in zadovoljnega s samim seboj v zasebnem
in profesionalnem smislu. Poroca o bolj kompleksnih, poglobljenih ali §ir§ih pogledih na psi-
hoterapijo in/ali psihoterapevtski poklic. »DA — « pomeni, da obstajajo pomembne spremembe
glede predstav ali pricakovanj o psihoterapevtskem poklicu in te spremembe Student vidi kot
slabe — Student je razoCaran v osebnem ali profesionalnem smislu, kar je posledica studijskega
procesa. Prav tako ne more porocati o kakrSnemkoli napredku, tako osebnem kot poklicnem.
Kategorija »NE« pa pomeni, da Student ne opazi nikakr$nih sprememb pri sebi (v osebnem in/ali
profesionalnem smislu), ki bi bile posledica $tudijskega procesa.

Kvantitativna analiza

Z raziskavo so bile na reprezentativnem vzorcu potrjene hipoteze oziroma podani odgovori
na postavljena vprasanja o vplivu starosti, o vplivu dosezene osnovne izobrazbe pred vpisom
v $tudij in o vplivu Stevila ur osebne izkusSnje Studenta na predstave in pri¢akovanja o poklicu
psihoterapevta.
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Starost

Starost Studentov nima neposrednega vpliva na kvalitativno kategorijo odgovorov o predsta-
vah in pri¢akovanjih glede psihoterapevtskega poklica. Mlajsi Studenti ne odgovarjajo kvalita-
tivno drugace in manj sestavljeno oziroma manj kompleksno kot njihovi starejsi kolegi.

Statisti¢na obdelava je zajemala umestitev Stevila odgovorov v razlicno kvalitativno katego-
rijo (od » 1-CP« do »5-SC« — glej definicijo v besedilu zgoraj) glede na razli¢ne starostne skupine
Studentov. Opredeljene so bile skupine studentov do 19 let, od 20 do 29 let, od 30 do 39 let, od 40
do 49 let in nad 50 let. Najvecji delez sta predstavljali skupini med 20 in 29 let — malo manj kot
tretjina vseh anketiranih, najvecja skupina pa med 30 in 39 let, kjer belezimo 42 Studentov ali 41
% vseh. Najmanj je bilo $tudentov, starih do 19 let, in sicer le 4 %. Med 40 in 49 let najdemo pri-
blizno petino Studentov, nad 50 let slabo desetino. Vse generacije Studentov so povprecno stare
prek 30 let, kar je obcutno vec kot pri »normalnem« $tudiju na drugih univerzitetnih programih
po srednji Soli. Tukaj imam v mislih Studente drugih akademskih programov, ki lahko dajejo
osnovo in izhodisce za psihoterapevtski poklic (predvsem medicina in psihologija). V analizi so
bile upostevane vse generacije skupaj, saj gre za primerjalno analizo celotne populacije in ne le
posameznih generacij. Analiza za posamezno generacijo je bila uporabljena kot dodatna analiza
za preverbo hipoteze (ve¢ o tem v Okorn, 2013). Delezi, ki so jih zajele posamezne kategorije
odgovorov, so sledeci: priblizno petina vseh sodelujocih je predstave o psihoterapevtskem po-
klicu umestila v kategorijo » 1-CP«, »klini¢na praksa«, nih¢e ni odgovoril, da vidi psihoterapev-
tski poklic kot teoretski poklic »2-TK«, vec€ina ali skoraj dve petini je odgovorilo posploseno v
kategoriji 3-GC. Malo manj kot tretjina Studentov je na vprasanje o predstavah odgovarjala zelo
kompleksno in sestavljeno — kategorija 4-COM. V kategorijo 5-SC »socialni kontekst poklica«
je bilo umescenih malo manj kot petina vseh odgovorov. Ker smo v tej hipotezi preverili vpliv
starostne skupine na kategorijo odgovora, pojasnimo, da se delezi odgovorov znotraj starostne
skupine 20 do 29 let gibljejo v delezih kategorij takole: priblizno petina v kategoriji 1-CP, nekaj
ve¢ kot petina ali 23 % v 3-GC, tretjina v 4-COM in 13 % v 5-SC. V skupini 30 do 39 let je v
kategoriji 5-SC priblizno Cetrtina Studentov, v 4-COM petina, v kategoriji 3-GC pa 36 %. 13 %
jihje v tej starostni skupini v kategoriji 1-CP. V starostni skupini 4049 let je desetina odgovorov
v kategoriji 1-CP, tretjina v 3-GC in malo ve¢ kot polovica v kategoriji 4-COM. 6 % Studentov
med 40 in 49 let pa si poklic psihoterapevta predstavlja v luci kategorije 5-SC. 1z zgornjega
lahko razberemo, da so rezultati sicer razlicno razporejeni, vendar nam podrobnejsa analiza po
posameznih generacijah pove, da starostnega razreda ne moremo opredeliti kot vplivnega faktor-
ja kategorije odgovora. Odgovori so razli¢ni za starostne kategorije, vendar nimajo sorazmerne
povezave s starostjo in so razli¢no razporejeni po starostnih skupinah. Podobne rezultate smo do-
bili tudi pri vprasanju o pricakovanjih v zvezi s poklicem psihoterapevta. Tudi tam starost nima
neposrednega vpliva na kompleksnost oziroma na kvalitativno kategorijo odgovora Studenta. S
tem potrjujemo postavljeno hipotezo, da za populacijo Studentov SFU starost nima neposredne-
ga vpliva na predstave in pricakovanja o poklicu psihoterapevta in da mlajse skupine Studentov
ne odgovarjajo kompleksno drugace od starejsih skupin.

Izobrazba

Studenti psihoterapije na SFU, ki so pred vpisom na $tudij psihoterapije zaklju¢ili srednjo
Solo ali gimnazijo (imajo srednjo stopnjo izobrazba), ne dajejo drugacnih kvalitativnih odgo-
vorov glede predstav in pricakovanj o psihoterapevtskem poklicu kot njihovi kolegi, ki so se na
Studij psihoterapije vpisali z ze dosezeno vi§jo izobrazbo (univerzitetno diplomo ali drugo visjo
izobrazbo).
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Imamo dve glavni skupini Studentov — v skupino tistih, ki so zakljuéili gimnazijo ali drugo
srednjo Solo, spada vec kot dve petini vseh Studentov — skupaj 43 oseb. Druga skupina v delezu
natan¢no 40 % pa zajema Studente, ki so se na $tudij psihoterapije vpisali z ze prej dosezZeno
univerzitetno oz. najmanj visjo stopnjo izobrazbe. 5 % vpisanih Studentov je imelo ze opravljen
magisterij ali doktorat na drugi visokoSolski instituciji, desetina Studentov pa ni dala odgovora o
svoji osnovni izobrazbi. Glede kategorij odgovorov omenjenih skupin Studentov na vprasanja o
predstavah o poklicu psihoterapevta spet lahko povemo, da so delezi in tipi odgovorov podobni
tudi za vprasanje o pricakovanjih. Delezi odgovorov so naslednji: enak odstotek 39 % ali skoraj
dve petini Studentov z visjo izobrazbo in tistih s srednjo izobrazbo je podalo odgovore v najbolj
splosni kategoriji 3-GC. Srednjesolci se razporedijo enakomerno znotraj svoje skupine $e v tri
kategorije, vendar pa to v delezu posamezne kategorije predstavlja razlicen delez glede na posa-
mezno kategorijo odgovora. V 1-CP odgovori ve¢ kot polovica vseh srednjesolcev in priblizno
dve petini visokosolcev, v kategoriji 4-COM imamo tretjino srednjesolcev in polovico visoko-
Solcev. Pri odgovorih 5-SC je odgovarjalo polovica srednjesolcev in malo manj kot tretjina viso-
kosolcev. Delez se potem ponovno zmanjSa v najbolj kompleksni kategoriji odgovora pri tistih,
ki so dosegli magistrsko stopnjo izobrazbe, kar pomeni, da kompleksnost odgovora ne narasca
s stopnjo izobrazbe. Ko smo opravili $e primerjalno analizo znotraj posameznih generacij glede
na stopnjo izobrazbe, smo ugotovili, da stopnja izobrazbe ne vpliva bistveno na kvalitativno
kategorijo, oziroma, da ni bistvenih razlik med skupinami. Delez v najbolj kompleksni katego-
riji je nekoliko visji pri vi§je izobrazenih, vendar podrobna analiza znotraj generacij pokaze, da
ni pomembnih odstopanj, ko gre za kompleksnost odgovorov in povezavo s stopnjo izobrazbe
Studenta. Stopnji izobrazbe, ki jo je Student dosegel pred vpisom v studij SFU, tako ne moremo
pripisati neposrednega vpliva na odgovore, hkrati pa ne opazimo bistvenih razlik med »srednje«
in »visje ali visoko« izobrazenimi slovenskimi Studenti SFU.

Stevilo opravijenih ur lastne psihoterapije

Studenti z ve&jim $tevilom ur osebne izkusnje v psihoterapiji imajo bolj kompleksne pred-
stave in pricakovanja glede psihoterapevtskega poklica kot Studenti, ki imajo manj ur osebne te-
rapije, kar je jasno razvidno iz kvalitativnih kategorij odgovorov o predstavah in pricakovanjih.

Prva zanimivost pri tej analizi je, da imamo tri (skoraj) enakovredne skupine Studentov, prva
je skupina $tudentov, ki je Sele zacela uéno ali osebno psihoterapijo. Studenti, vkljuéeni v to
skupino, imajo opravljenih do najvec 20 ur lastne psihoterapije, kar pomeni, da so sele vstopili v
lastni proces psihoterapije. Teh Studentov je 33 ali tretjina vseh skupaj. Sledi »srednja« skupina
Studentov, ki ima opravljenih med 21 in 100 ur psihoterapije. V to skupino spada 39 Studentov
ali 38 % vse populacije. Skupina z najvec¢ osebnih izkusenj Steje priblizno tretjino vseh, sem pa
spadajo tisti, ki imajo ve¢ kot 100 ur osebnih izkusenj. Za nazorno predstavo podajam v spodnjih
tabelah natancno Stevilo odgovorov in deleze odgovorov v posamezni kategoriji in skupini §tu-
dentov. Naj pojasnim, da se spodnji prikaz veze na vprasanje o pricakovanjih v zvezi s psihotera-
pevtskim poklicem, razporeditev odgovorov pa je zelo podobna tudi pri vprasanju o predstavah.
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OSEBNE [ZKUSNIE & | I-CF 2-TK 3-GC | 4C0M | 5-5C SKUFNO
TERAFPLIC

DO 20 UR 4 0 24 3 o 33
20-100 UR 5 1 19 7 7 39

VEC KOT 100 UR 5 1 10 12 2 30
SKUPNO 14 2 33 24 9 102
SKUPNO W % 4% | 2% 52% | 24% 9% 100 %5

Tabela 1: Pricakovanja o poklicu psihoterapevta v odnosu do Stevila ur osebnih izkusenj v
lastni psihoterapiji za generacije B1, B3, B5, M1 in M3 — §tevilo odgovorov v posamezni

kategoriji in skupini Studentov

OSEBNE IZKUSNIE 5 1-CF 2-TK 3GC 4-C0M | 5-5C
TERAPLIO

DO 20 UR 29 %% 0% 43 % 21 % 0%
20-100 UR 36 %o 30 % 36 % 29 % 78 %o
VEC KOT 100 UR 36 % 30 % 19 %% 30 % 22 %
SEUPKO Y % 100 %% 100 % | 100 % 100 % 100 %%

Tabela 2: Pricakovanja o poklicu psihoterapevta v odnosu do Stevila ur osebnih izkuSenj
v lastni psihoterapiji za generacije B1, B3, B5, M1 in M3 — delez odgovorov v posamezni
kategoriji

Tabela 2 jasno prikazuje, kako se delezi odgovorov, ki spadajo v najbolj kompleksno kate-
gorijo 4-COM, visajo z naraS¢anjem Stevila ur osebnih izkuSen;j: od 21 % pri skupini tistih, ki so
Sele vstopili v lastno psihoterapijo, do deleza polovice Studentov v skupini tistih, ki imajo nad
100 ur osebnih izkuSenj. Hkrati vidimo, kako delez odgovorov v kategoriji najbolj posplosenih
odgovorov 3-GC pada z nara$¢anjem Stevila ur osebnih izkusenj od zacetnih 45 % do le Se 19 %
pri skupini z najvecjim Stevilom ur osebnih izkusen;.

OSEBNE IZKUSNIE & | 1-CF 2-TK 3-GC 4-C0M 5-5C
TERAPLIO

DO 20 UR 12 %% 0 % 73 % 15 %% 0 %
20100 UR I3 %% 3% 49 %% 18 %% 18 %%
WVEC KOT 100 UR 17 % 3% 33 % 40 %% Lk

Tabela 3: Pricakovanja o poklicu psihoterapevta v odnosu do Stevila ur osebne izkusnje
v lastni psihoterapiji za vse generacije skupaj — B1, B3, B5, M1 in M3: delez odgovorov
v posamezni skupini Studentov

Pri tabeli 3 je zanimiv pogled na razdelitev odgovorov znotraj skupine Studentov z enakim
Stevilom ur osebnih izkusenj. Tudi iz te tabele je jasno razvidno, kako se s Stevilom ur
prerazporedijo delezi odgovorov v posameznih kategorijah. Pozornost se usmeri tudi k razli¢nim
delezem odgovorov v kategorijah 3-GC in 4-COM.
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Spremembe predstav in pricakovanj o psihoterapevtskem poklicu v ¢asu Studija

Na vprasanje v zvezi s spremembami predstav in pri¢akovanj o psihoterapevtskem poklicu
so Studentje odgovarjali tudi neposredno. V zvezi s tem je kar dve tretjini vseh Studentov od
generacij B3 do M3 odgovorilo pritrdilno v zvezi s spremembami predstav in je te spremembe
hkrati videlo kot pozitivne — kategorija »DA+«. Trije odstotki Studentov vidijo spremembo
predstav v negativni smeri — kategorija »DA —«, medtem ko malo manj kot tretjina Studentov,
vkljucenih v Studij, ne vidi nobenih sprememb (kategorija »NE«) v zvezi s predstavami o poklicu
psihoterapevta. Pri pri¢akovanjih v zvezi s poklicem je delez pozitivnih sprememb nekoliko nizji
in zna$a polovico vseh Studentov. Ves kot dve petini Studentov (42 %) ne vidi nobenih sprememb
pricakovanj pri sebi v Casu Studija, 8 % Studentov pa je razocaranih v zvezi s pri¢akovanji,
kar je posledica $tudija. Zanimive so tudi primerjave pri spremembah predstav in pricakovanj
med generacijami. Je pa v obeh primerih, tako pri predstavah kot pri pri¢akovanjih, najvecji
delez pozitivnih sprememb ugotovljen pri najstarejSi generaciji M3. Torej pri Studentih, ki
Studirajo dalj ¢asa, opazimo, in oni prav tako, ve¢ pozitivnih sprememb pri svojih predstavah in
pric¢akovanjih o psihoterapevtskem poklicu.

Kaj se dogaja s predstavami in pricakovanji psihoterapevtskega poklica med Studijem
oziroma kako razlicne generacije dozivijajo poklic psihoterapevta?

Grafikona 1 in 2 prikazujeta deleze odgovorov v posameznih generacijah Studija in v
posameznih kategorijah odgovorov. Kot je razvidno, se delez odgovorov v kategoriji najbolj
sestavljenih odgovorov (4-COM) visa od zaetne generacije do koncne generacije. Delez
odgovorov v najbolj splosni kategoriji 3-GC pa se manjsa iz generacije v generacijo.

Predstave o poklicu psihoterapevta
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Grafikon 1: Predstave o poklicu psihoterapevta pri vseh generacijah

Poglejmo si grafikon poblize, $e zlasti v kategorijah odgovorov 3-GC (najbolj splosni) in
4-COM (najbolj kompleksni): v zacetnih dveh generacijah Studija B1 in B3 imamo malo vec
kot polovico vseh odgovorov Studentov o predstavah umescenih v kategoriji 3-GC, v kategoriji
4-COM pa le desetino. Potem zacne delez odgovorov v kategoriji 4-COM narascéati in v
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kon¢ni M3 generaciji znasa tri Cetrtine vseh odgovorov. Hkrati v vis§jih generacijah pada delez
odgovorov v najmanj kompleksni kategoriji 3-GC. Kar zadeva odgovore v ostalih kategorijah,
ti niso presenetljivi. V zacetnem letu Studija veliko Studentov vidi poklic kot klini¢no prakso —
kategorija odgovora 1-CP, medtem ko pozneje pride do umescanja psihoterapevtskega poklica v
Sirsi socialni kontekst — kategorija 5-SC.

Prifakovanja o poklicu psihoterapevta

0,8
06
0,4
0,2
o
B1 B3 BS M1 M3
B EUMICHO DELD 1IN PRAKSA B TEORETICNG ZNANIE

OSEBME ZMACILNOSTI IN ZIVLIERISKE | ZKUSKIE M KO MBI RACLLA RAZLICHIH KATEGORL
B SOCIALNI KONTEKST POKLICA

Grafikon 2: Pri¢akovanja o poklicu psihoterapevta pri vseh generacijah

Slika in deleZi pri odgovorih o pri¢akovanjih v zvezi s poklicem psihoterapevta je podobna
kot tista pri vprasanju o predstavah. V tem grafikonu vidimo le eno manjSo »anomalijo«
odgovorov, in sicer v kategoriji 4-COM pri generaciji B3. Delez se v tej kategoriji v primerjavi s
prvo generacijo zniza, kar se zgodi tudi pri vprasSanju o predstavah. Pogled na kategoriji 3-GC in
4-COM kaze na upadanje deleza v kategoriji 3-GC, od skoraj treh Cetrtin v generaciji Studentov
B1 do 15 % odgovorov v generaciji M3. V kategorijo 4-COM pa pri zadnji generaciji lahko
umestimo kar dve tretjini vseh odgovorov, medtem ko v zaéetni generaciji tja uvrs¢amo le 15 %
odgovorov. V kategoriji 1-CP klini¢na praksa in kategoriji 5-SC, socialni kontekst poklica, se
odgovori delno in enakomerno prerazporedijo. V tretjem letniku $tudija B5 Studentje zacenjajo
dojemati poklic v SirSem socialnem kontekstu in jih tako za¢ne zanimati »usoda« poklica v
druzbi.

Diskusija
Specificnost slovenskega vzorca — temeljne ugotovitve

Celoten vzorec moje raziskave je neznacilen, ¢e ga primerjamo z ostalimi univerzitetnimi
Studijskimi programi, vendar je realen za slovenske $tudente na SFU v mednarodnem $tudijskem
programu psihoterapevtske znanosti. Prva in druga generacija Studentov (v moji raziskavi
M1 in M3) zdruzujeta vse prejSnje generacije Studentov. To so Studenti, ki o¢itno niso mogli
uresniciti zelje po Studiju psihoterapije oziroma se prej niso mogli vpisati v katerikoli drugi
organiziran Studijski program psihoterapije. Podatek iz demografske statistike kaze tudi na to,
da je psihoterapija poklic, za katerega se bolj zanimajo Zzenske kot moski (2/3 $tudentov je Zensk,
1/3 je moskih). Nadalje se v raziskavi pokaze, da §tudentje z nizjo izobrazbo ne prepoznavajo
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nikakrsnih notranjih ali zunanjih razlogov, da bi bili manj pripravljeni na akademski Studij
psihoterapije, in ne vidijo nobenih ovir, da se na Studij psihoterapije vpisujejo z dokoncano
srednjo oziroma gimnazijsko izobrazbo.

Akademski studij psihoterapije

Raziskava podpira tezo, da starost in izobrazba Studenta, ki je vpisan v akademski
Studijski program psihoterapije, nista pomembni v tolikSni meri, kot bi pricakovali. Res je,
da je povprec¢na starost vpisanih generacij verjetno bistveno visja kot v ostalih univerzitetnih
programih. Za to sicer nimamo direktne primerjave, vendar pa prvi pogled na starostne razrede
razkriva, da je povprecna starost generacij, vkljucenih v raziskavo, visja za 810 let glede na
druge univerzitetne programe. Torej gre za precej »starejSo populacijo« Studentov. Rezultati
raziskave so pokazali, da so osebne izkusnje v lastni psihoterapiji pomemben in merodajen
dejavnik v razvojnem procesu psihoterapevtov. Stevilo ur osebne izku$nje $tudenta ima vpliv
na predstave in pricakovanja v zvezi s poklicem psihoterapevta. Vpliv na Studentove predstave
in pricakovanja o psihoterapevtskem poklicu ima tudi sam program $tudija psihoterapije, ne
pa starost ali izobrazba Studenta. Tisti, ki vstopijo v Studijski program psihoterapije, se ocitno
v veliki vecini zavedajo dejstva, da morajo za ta poklic vstopiti v proces osebne izkuSnje s
psihoterapijo; Studenti v moji raziskavi so to dokazali s tem, da so zaceli z lastnim procesom
osebnih izkusenj med ali pred samim vstopom v $tudij.

Dogajanje med procesom akademskega studija psihoterapije na SFU

S kvalitativno metodo raziskovanja smo dokazali, da gredo predstave in pricakovanja
Studentov o poklicu psihoterapevta v pet glavnih smeri: kategorija 1-CP (klinicno delo in
praksa), kategorija 2-TK (teoreticno znanje), kategorija 3-GC (splosne znacilnosti in izkusnje),
kategorija 4-COM (kombinacija razli¢nih kategorij), kategorija 5-SC (socialni kontekst poklica)
— te kategorije nam pokazejo stopnjo zavedanja Studentov o poklicu in njihovo dojemanje
psihoterapije. Pri spremembah predstav in spremembah pri¢akovanj so med njihovim $tudijskim
procesom nastale tri kategorije: DA+, DA -, NE. Studentje neposredno sami v ve¢ kot polovici
primerov ugotavljajo spremembe pric¢akovanj o psihoterapevtskem poklicu, ki nastanejo v ¢asu
Studija, dve tretjini Studentov pa opazi tudi spremembo predstav o poklicu, ki nastane v ¢asu
Studija. Dlje kot Studentje Studirajo, vec obcutijo pozitivnih sprememb pri pricakovanjih in
predstavah o poklicu psihoterapevta.

Razvoj kompleksnosti odgovorov in razlicnost odgovorov med generacijami Studentov

Med Studijem se Studenti zacenjajo zavedati razlicnih podrocij psihoterapije in
psihoterapevtskega poklica. Od laikov (angl. layman; Freud, 1926) na zacetku Studija se Studenti
razvijejo v bolj »profesionalne« psihoterapevte med obdobjem akademskega bolonjskega
Studijskega programa psihoterapije. Bolonjski Studijski program S$tudentom ocitno pomaga
prepoznati pomembnost neodvisnega poklica psihoterapevta. Raziskava posredno dokazuje
osebnostno rast (glej Orlinsky in Ronnestad, 2005) bodocih psihoterapevtov — Studenti so v
raziskavi porocali o svojih spremembah, ki gredo v smeri razvoja predstav in pri¢akovanj,
saj njihovi odgovori iz generacije v generacijo pridobivajo na kompleksnosti. Kvalitativne
kategorije odgovorov se spreminjajo oziroma so medgeneracijsko razli¢ne in gredo v smeri vse
vecje kompleksnosti predstav in pricakovanj o poklicu psihoterapevta.
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Sam lahko na osnovi svoje raziskave opredelim naslednje stopnje razvoja glede na primerjalno
raziskavo na SFU Dunaj (glej Fiegl, 2010). Lahko bi zapisali, da gredo med 5-letnim Studijem
psihoterapevtske znanosti Studentje skozi sledece faze: faza »pred-konceptov o psihoterapiji«
in poklicu psihoterapevta, sledi faza »razgradnje pred-konceptov«, zatem pride »obdobje
zmedenosti in iskanja«. Temu sledi »izgradnja novih konceptov o psihoterapiji«. V zadnji fazi
Student dodatno »razvije in nadgrajuje koncepte o psihoterapiji in o psihoterapevtskem poklicu«
— ta faza verjetno nastopi po Casu Studija in zacetku dela s klienti.

Opozorila, omejitve in Sibkosti raziskave

Treba je poudariti e nekatere bistvene omejitve in opozorila, ki jih moramo imeti v mislih,
ko razmisljamo o rezultatih moje raziskave. Ze v opisu specifiénosti vzorca v zvezi s starostjo
Studentov sem navedel, da so vsi raziskovalni odgovori omejeni na skupino Studentov Studija
psihoterapevtske znanosti v programu SFU. Ta raziskava ne vkljucuje neposrednih primerjav
z drugimi oblikami Studija in izobrazevanja iz psihoterapije (instituti, izobrazevanje po
dokoncani medicinski fakulteti ali po Studiju psihologije), zato rezultatov ne moremo in ne
smemo posplosevati na podroc¢je psihoterapije ali poklica psihoterapevta v smislu veljavnosti
za vso populacijo Studentov in slusateljev psihoterapije. V zvezi s tem je treba poudariti, da
ne gre za do zdaj obicajen ali znan vzorec slusateljev psihoterapije. Kot je zaradi zakonitosti
akademskega Studijskega programa specificen program SFU, tako je treba videti tudi rezultate
raziskave. Podobno ne moremo in ne smemo posplosevati rezultatov in preverjenih hipotez o
starosti, osnovni izobrazbi in Stevilu ur osebnih izkuSenj na vse Studente psihoterapije ali na
druge slusatelje psihoterapije. Rezultatov v zvezi s starostjo, osnovno izobrazbo ali Stevilom
ur osebne izkusnje ne moremo in ne smemo videti kot prenosljivih ali veljavnih za Studente v
drugih programih izobrazevanja iz psihoterapije. Za to bi bila potrebna primerjalna raziskava
s skupinami v drugih oblikah izobraZevanja in raziskava s kontrolno skupino, predvsem kar
zadeva podrocje kvantitativnih analiz in rezultatov. Ker gre tudi znotraj rezultatov naSe
raziskave za moznost razlicnih interpretacij, je treba v tem smislu res imeti pred ocmi to, da
je raziskava omejena na pojma predstav in pricakovanj v zvezi s psihoterapevtskim poklicem
in v zvezi s predstavami in pri¢akovanji govori o kompleksnosti. Zato je treba strogo lociti
»kompleksnost« predstav in pri¢akovanj od pojma »zrelosti« ali »usposobljenosti« Studenta za
poklic psihoterapevta. Tudi vse relacije na demografske spremenljivke je treba videti v odnosu
s predstavami in pricakovanji in v omejenosti na generacije Studentov SFU. Torej ne moremo
posploseno trditi, da so mlajsi ali manj osnovno izobrazeni slusatelji ostalih oblik izobraZevanj
iz psihoterapije enako ali manj usposobljeni kot starejsi ali visje osnovno izobrazeni kolegi, kot
ne moremo na osnovi te raziskave trditi obratno. Kar zadeva spremembe predstav in pri¢akovanj,
je treba poudariti, da npr. odgovori o nespremenjenih predstavah ali pricakovanjih (kategorija
NE) v zvezi s psihoterapevtskim poklicem spet niso dokaz o usposobljenosti Studenta — sama
pozitivna sprememba v moji raziskavi Se ne pomeni »razvoja« Studenta ali bolj »kompleksne«
predstave ali pricakovanj Studentov. Za nekoga se predstave ne spremenijo, a to ne pomeni, da
te niso kompleksne ali da Student nima kompleksnega in razvitega pogleda na psihoterapevtski
poklic. In za konec $e opomba oz. omejitev: nasa raziskava je prikaz razli¢nosti generacij — ker
ne gre za vzdolzno, longitudinalno $tudijo, ne moremo z gotovostjo trditi, da se tudi znotraj
ene generacije dogajajo spremembe, kot so vidne iz primerjalne analize. Za spremembe znotraj
ene generacije smo sicer uporabili direktno vpraSanje o spremembah, kar nam daje dodatno
gotovost za dokaz o spremembah oz. je dokaz o zaznavanju sprememb znotraj generacije v casu
Studija. Ker pa so vprasanja ponovno povezana zgolj in samo s predstavami in pri¢akovanji o
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poklicu psihoterapevta, naj ponovno poudarim, da ne gre za ugotavljanje in (samo)ocenjevanje
»usposobljenosti« Studenta psihoterapije za poklic psihoterapevta. Torej so nasa sklepanja in
ugotovitve povezana s presecno raziskovalno Studijo in so podana za vsako generacijo znotraj
populacije slovenskih Studentov psihoterapevtske znanosti na SFU, ki so bili vpisani v Studijski
program v letu 2006 do vkljuc¢no 2010.

Naj omenim Se to, da je v tem trenutku moja raziskava eno od redkih del v Sloveniji na tem
podrocju, gotovo pa edina sistemati¢na raziskava akademskega programa studija psihoterapije.
Kar zadeva relacijo med odgovori v zvezi s psihoterapevtskim poklicem studentov akademskega
Studija psihoterapije in vplivom starosti, stopnjo osnovne izobrazbe in osebno psihoterapevtsko
izkusnjo na predstave in pricakovanja v zvezi s poklicem psihoterapevta, pa nisem zasledil
nobene taksne raziskave niti v mednarodnem prostoru.

Zakljutek

V prihodnje bi bilo mogoce bolj natan¢no preuciti vsakega od podrocij, ki sem jih raziskoval.
Kvalitativne kategorije, ki sem jih opredelil, bi lahko posami¢no bolj podrobno preucili,
lahko bi e bolj podrobno preucili podrocje kvantitativnih statisticnih obdelav ze pridobljenih
podatkov in rezultatov v moji raziskavi (ve¢ v Okorn, 2013). V nadaljnjo raziskavo bi bilo
smiselno vkljuciti tudi naslednje prihajajoce generacije za potrditev ugotovljenih rezultatov
in izvesti tako imenovano »folow up« raziskavo (longitudinalno raziskavo, ki bi spremljala
razvoj ene generacije skozi obdobje vec let izobrazevanja tudi po zaklju¢enem formalnem
akademskem izobrazevanju). Poleg tega predlagam Se naslednje: pojme oziroma pojave, kot so
stabilnost, »zrelost« in kompetentnost psihoterapevta oziroma Studenta psihoterapije in razvoj
psihoterapevtov med in po izobrazevanju bi bilo v prihodnje treba bolj podrobno opredeliti. Le
tako bi sledila moznost za mnozico raziskav podrocja psihoterapevtskega izobrazevanja in izida.
V prihodnje se, tudi z otvoritvijo akademskega Studija SFU, odpirajo moznosti za raziskavo
razli¢nih podrocij psihoterapije (tudi glede na moje kvalitativne kategorije), to so raziskave
klinicnega dela in prakse psihoterapije, raziskave razlicnih teoreti¢nih podroc€ij psihoterapije,
raziskave osebnostne lastnosti psihoterapevtov, vkljucevanje SirSega socialnega konteksta
nasega dela v podroc¢je nasih raziskav in ostalo. Tako lahko za konec reCem, da je znanstveni
del psihoterapije in raziskovalno podrocje psihoterapevtskega procesa izobrazevanja v Sloveniji
za zdaj Se nepopisan list, hkrati pa priloznost za vse psihoterapevte — tako tiste, ki delujejo na
podrocju prakse in klini¢nega dela, kot tiste, ki bi si zeleli podrocje psihoterapije raziskovati na
drugacen nacin.
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